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Unit 1:  Summer Reading – Maniac Magee by Jerry Spinelli / Crash by Jerry Spinelli 

Objective:  Students will be able to identify the elements of a story using the summer reading 

novel. 

Pacing Guide*:  1 week (including interdisciplinary unit) 

For students in the Learning and/or Language Disabilities or  Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

Lesson 1 

Summer Reading Test 

 

1 day 

Lesson 2 

Introduction to Novel and Themes 

 

1 days 

Lesson 3 

Close reading analysis and Discussion 

 

3 days 
 

Essential Questions Enduring Understanding Areas of Focus 

• Why is it important to 

understand historical 

and cultural biases and 

different points of 

view? 

• How do readers 

construct meaning from 

recognizing sensory 

details, figurative 

language and other 

literary devices in a 

text?  

• How do context clues 

help the reader 

determine the meaning 

of unfamiliar words? 

• How does fluency 

affect comprehension? 

• How do readers make 

connections in order to 

better understand 

concepts presented in a 

text? 

• Good readers compare, infer, 

synthesize, and make 

connections (text-to-text, text-

to-world, text-to-self) to better 

understand topics presented 

• Readers use language, 

structure, and context clues to 

identify the intended meaning 

of words and phrases as they 

are used in a text 

• Fluent readers group words 

quickly to help them gain 

meaning from the material read 

• Good readers employ strategies 

to help them better understand 

the text  

• Strategic readers can develop, 

select, and apply strategies to 

enhance comprehension 

 

1. Construct meaning from 

text by making conscious 

connections to self, an 

author, and others. 

(Literature circles, group 

and individual discussions, 

conferencing with 

individual students, project-

based learning focused on 

connections to theme, 

student-generated graphic 

organizers) 

2. Recognize and understand 

historical and cultural 

biases and different points 

of view (Teacher read-

alouds with attention to 

author’s intent, views, 

culture and beliefs, guided 

reading, independent 

reading by students and 

subsequent demonstration 

of student understanding of 

author’s point of view, 

historical references and 

cultural biases) 

3. Identify and analyze 

features of themes 

conveyed through 

character, actions, and 

images (Classroom 

instruction with cross-

curricular topics) 

4. Recognize sensory details, 

figurative language, and 

Content Statements Material Text & Technology 

Options 

RL 6.1, RL 6.2, RL 6.3, RL 6.5,    

RL 6.6, RL 6.7, RL 6.9 

 

L 6.1, L 6.2, L 6.3 

 

SL 6.1, SL 6.4 

 

W 6.4, W 6.9, W 6.2,  

 

RI 6.9 

1. Novel  

2. Handout- Elements of a Short 

Story/Story Map 

3. Handout- Group Activity 

Character Sketch 

4. Handout- Cooperative 

Learning Expectations 

5. Review Crossword and Study 

Guide 

6. Test on Maniac Magee 
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7. Technology varies by teacher 

8. Graphic organizers- Venn 

Diagram, Character       

Analysis charts 

9. Teacher handouts  

10. Rubric 

11. Transition words for 

compare/contrast 

12. Language Handbook 

13. Literature textbook p. 404-409 

other literary devices in text 

(Explicit instruction about 

figurative language, 

selection of paired texts 

with rich usage of 

figurative language 

5. Make inferences using 

textual information and 

provide supporting 

evidence (What does an 

author mean? What words 

support that meaning? 

What meaning is not 

explicitly stated? How does 

this passage relate to 

something you know about 

or have heard? How does 

that knowledge lead you to 

make inferences? 

6. Recognize characterization, 

setting, plot, theme, and 

point of view in fiction 

(How does the setting 

directly affect the story’s 

outcome? How critical to 

the story were the 

supporting characters? 

How would you analyze 

the plot? How is the mood 

relevant to the reader and to 

the story?)   

7. Compare and contrast 

themes, characters, settings, 

and ideas across texts  

Desired Results (CPI) 

CPI: RL 6.10  

ASSESS through teacher evaluation of presentations and written test. 

 

Examples: Group-generated story map, character sketch project, and 

multiple-choice test with open-ended responses 

 

 

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative writing 

tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing tasks, 

and final reading tests 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 
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Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools. 

 

   

Unit 2:  Common Novel – Wonder by R.J. Palacio / Paired Extension Texts – The Julian 

Chapter by R.J. Palacio & Ugly by Robert Hoge 

Objective:  Students will delve into character education by learning about bullying prevention 

and acceptance. Story elements covered include: point of view, characterization, conflict and 

theme.  

Pacing Guide*:  6 weeks    

For students in the Learning and/or Language Disabilities or  Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

Lesson 1 

Plot/Point of View/Characterization 

 

2 days 

Lesson 2 

Introduction to Novel/Themes 

 

2 days 

Lesson 3 

Guided Reading 

 

10 days 

Lesson 4 

Constructing Open-Ended Responses 

 

2 days 

Lesson 5 

Analysis and Discussion 

 

2 days 

Lesson 6 

Compare and Contrast with Prose and Poetry  

 

3 days 

Lesson 7 

Close Reading of Excerpts 

 

3 days 
 

Lesson 8 

Close Reading of Paired Informational Texts 

(Commonlit.org, NewsELA, Scholastics Scope & 

Action Magazines, NY Times for teachers) 

 

2 days 

Lesson 9 

Figurative Language & Conflict 

 

2 days 

Lesson 10 

Compare and contrast the reading of the novel to a 

video-version of the text 

 

2 days 

Essential Questions Enduring Understanding Areas of Focus 

• Why do readers need to pay attention to a 

writer’s choice of words? 

• How do I figure out words I do not know? 

• How does fluency affect comprehension? 

• What do readers do when they do not 

understand everything in a text? 

• Words powerfully affect 

meaning. Readers use 

language structure and 

context clues to identify 

the intended meaning of 

words and phrases as 

they are used in text. 

• Readers use language 

structure and context 

clues to identify the 

intended meaning of 

words and phrase as they 

1. Vocabulary 

development via 

multiple strategies: 

using context clues, 

application of new 

words into personal 

writing journal. 

2. Building of 

background 

knowledge via 

teacher read aloud. 
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are used in a text. 

• Fluent readers groups 

words quickly to help 

them gain meaning from 

what they read. 

• Good readers employ 

strategies to help them 

understand text. Strategic 

readers can develop, 

select, and apply 

strategies to enhance 

their comprehension. 

3. Infer meanings 

through an 

understanding of the 

passages context, 

purpose, audience 

and specifics such 

as historical context. 

  

  

  

  

Content Statements Material Text & 

Technology Options 

RL 6.4, RL 6.5, 

 

SL 6.2, 

 

L 6.4, L6.5 

1. Novel based 

vocabulary worksheets 

2. Chapter handouts 

3. Chapter tests  

Desired Results (CPI) 

CPI: RL 6.10  

ASSESS using passages with unknown and/or multiple meaning words, 

comprehension assignments. 

 

Examples: Vocabulary development worksheets, tests, and quizzes. 

 

Formative Assessment:  discussion, exit tickets, and short answer response, 

close-readings 

 

Alternative Assessment:  collaborative projects and creative writing tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing tasks, and 

final reading tests 

 

 

 

 

 

 

 

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

Health/PE: 

2.2.8.C.1 Analyze strategies to enhance character development in individual, group and team 

activities.  

 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  
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CRP11 Use technology to enhance productivity. 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools 

 

 

Unit 3:  Common Novels–Pictures of Hollis Woods, Star Girl, Loser, Girl Who Owned a City, 

Al Capone Does My Shirts, Seedfolks, A Wrinkle in Time 

Objective:  Students will be able to analyze literary devices and themes through reading of 

common novels, understand and analyze elements of plot, and make personal connections to 

further understand meaning.  Students will become independent and fluent readers.   

Pacing Guide*:  5 weeks per novel  (Select two from above) 

*For students in the Learning and/or Language Disabilities or  Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

Lesson 1 

Pictures of Hollis Woods-Mini Lesson on 

Setting, Theme, Literary Devices 

 

2 days 

Lesson 2 

Pictures of Hollis Woods-Introduction to 

Novel and Themes 

 

2 days 

 

Lesson 3 

Pictures of Hollis Woods-Independent 

Reading 

 

10 days 

Lesson 4 

Pictures of Hollis Woods-Analysis and 

Discussion 

 

5 days 

Lesson 5 

Pictures of Hollis Woods-Pair Activities 

 

3 days 

Lesson 6 

Pictures of Hollis Woods-Close Reading of 

Excerpts 

 

3 days 

 

Lesson 1- 

Star Girl/Loser- 

Mini Lesson on Setting, Theme, Literary 

Devices 

 

2 days 

Lesson 2- 

Star Girl/Loser-Introduction to Novel and 

Themes 

 

2 days 

Lesson 3- 

Star Girl/Loser-Independent Reading 

 

10 days 

Lesson 4 

Star Girl/Loser-Analysis and Discussion 

 

5 days 

Lesson 5 

Star Girl/Loser-Pair Activities 

 

3 days 

Lesson 6 

Star Girl/Loser-Close Reading of Excerpts 

 

3 days 
 

Lesson 1 

Al Capone Does My Shirts/Ungifted-Mini Lesson on 

Setting, Theme, Literary Devices 

 

2 days 
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Lesson 2 

Al Capone Does My Shirts/Ungifted-Introduction to 

Novel and Themes 

 

2 days 

 

Lesson 3 

Al Capone Does My Shirts/Ungifted-Independent 

Reading 

 

10 days 

Lesson 4 

Al Capone Does My Shirts/Ungifted-Analysis and 

Discussion 

 

5 days 

 

Lesson 5 

Al Capone Does My Shirts/Ungifted-Pair Activities 

 

3 days 

Lesson 6 

Al Capone Does My Shirts/Ungifted-Close Reading of 

Excerpts 

 

3 days 

 
 

Essential Questions Enduring Understanding Areas of Focus 

• How do readers construct meaning 

from recognizing sensory details, 

figurative language and other literary 

devices in a text?  

• How do I figure out a word I do not 

know? 

• How does fluency affect 

comprehension? 

• What do readers do when they do not 

understand everything in a text? 

• Good readers compare, 

infer, synthesize, and 

make connections (text 

to text, text to world, 

text to self) to make 

text personally 

relevant and useful. 

• Readers use language 

structure and context 

clues to identify the 

intended meaning of 

words and phrase as 

they are used in a text. 

• Fluent readers groups 

words quickly to help 

them gain meaning 

from what they read. 

• Good readers employ 

strategies to help them 

understand text. 

Strategic readers can 

develop, select, and 

apply strategies to 

enhance their 

comprehension. 

1. Construct meaning 

from text by 

making conscious 

connections to self, 

an author, and 

others. (Literature 

circles, group and 

individual 

discussions, 

conferencing with 

individual students, 

project-based 

learning based in 

connections to the 

theme, student 

generated graphic 

organizers.) 

2. Recognize and 

understand 

historical and 

cultural biases and 

different points of 

view. (Teacher read 

aloud with 

attention to 

author’s intent, 

views, culture and 

beliefs, guided 

reading, 

independent 

reading by students 

and subsequent 

demonstration of 

each student 

understands of 

author’s point of 

view, historical 

Content Statements Material Text & 

Technology Options 

RL.6.1, RL.6.2, RL.6.3, RL.6.4, RL.6.5, 

RL.6.6, RL.6.7,RL.6.9 

 

RI.6.1, RI.6.2, RI.6.3, RI.6.7 

 

W.6.1, W.6.2,W. 6.4, 

 

SL. 6.1, SL. 6.2, SL. 6.3, SL. 6.5,      SL. 6.6 

 

L. 6.1, L.6.2 

1. CPQV Chart 

2. Comprehension 

questions 

3. Literary Devices 

worksheet 

4. Smiley Face Tricks 

packet   

5. Plot Diagram  

6. Graphic organizers- 

Venn diagram, 
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character analysis 

chart. 

7. Transition words for 

compare/contrast 

8. Language Handbook 

9. Literature textbook p. 

404-409 

references and 

cultural biases.) 

3. Identify and 

analyze features of 

themes conveyed 

through character, 

actions, and 

images. (Classroom 

instruction around 

central theme that 

crosses content 

areas.) 

4. Recognize sensory 

details, figurative 

language, and other 

literary devices in 

text. (Explicit 

instruction about 

figurative 

language, selection 

of teacher read 

alouds that are 

authentic examples 

of author’s uses of 

figurative 

language.) 

5. Make inferences 

using textual 

information and 

provide supporting 

evidence. (What 

does an author 

mean? What words 

support that 

meaning? What 

meaning is not 

explicitly stated? 

How does this 

passage relate to 

something you 

know about or have 

heard? How does 

that knowledge 

lead you to infer 

from the author’s 

writing?)  

6. Recognize 

characterization, 

setting, plot, theme, 

and point of view 

in fiction. (How 

does the setting 

directly affect the 

story’s outcome? 

Desired Results (CPI) 

CPI: RL 6.10  

ASSESS through discussion and written assignments. 

 

Examples: Chapter testing, graded vocabulary test, final projects, quarterly 

exams, cooperative learning groups and Q & A discussion sessions.  
 

Formative Assessment:  discussion, exit tickets, and short answer response, 

close-readings 

 

Alternative Assessment:  collaborative projects and creative writing tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing tasks, and 

final reading tests 
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How critical to the 

story were the 

supporting 

characters? How 

would you analyze 

the plot? How is 

the mood relevant 

to the reader and to 

the story?) 

7. Compare and 

contrast themes, 

characters, settings, 

and ideas across 

texts or works and 

produce evidence 

of understanding. 
  

 

 

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools and 

resources.  
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Unit:  Short Story  

Objective:  Students will be able to understand and identify traditional short story structure and 

elements in addition to defining and using appropriate literary terms related to short stories while 

analyzing the various recurring themes.  

Pacing Guide:  4 weeks 

*For students in the Learning and/or Language Disabilities or  Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

Lesson 1 

Guided Reading for Plot, Setting, and 

Characterization 

 

10 days 

Lesson 2 

Analysis of Text 

 

5 days 

Lesson 3 

Text-based activities and Discussion 

 

5 days 
 

Essential Questions Enduring Understanding Areas of Focus 

• How do readers 

construct meaning 

from text? 

• How does 

understanding a text’s 

structure help me 

better understand its 

meaning? 

• How do I figure out 

words I do not know? 

• How does fluency 

affect 

comprehension? 

• What do readers do 

when they do not 

understand 

everything in a text? 

• Good readers compare, 

infer, synthesize, and make 

connections (text to text, 

text to world, text to self) to 

make text personally 

relevant and useful. 

• Understanding a text’s 

features, structures, and 

characteristics facilitate the 

reader’s ability to make 

meaning of a text. 

• Readers use language 

structure and context clues 

to identify the intended 

meaning of words and 

phrases as that are used in a 

text. 

• Fluent readers group words 

quickly to help them gain 

meaning from what they 

read. 

• Good readers employ 

strategies to help them 

understand text. Strategic 

readers can develop, select, 

and apply strategies to 

enhance their 

comprehension. 

1. Respond critically to an author’s 

purpose, ideas, views, and 

beliefs. (Teacher read alouds 

with attention to author’s intent, 

views and beliefs, guided 

reading to improve 

comprehension at student’s 

instructional level, independent 

reading by students and 

subsequent demonstration of 

each student’s understanding of 

author’s point of view, writing 

assignments that allow students 

to share their points of view.) 

2. Use cause and effect and 

sequence of events to gain 

meaning.  

3. Construct meaning from a text 

by making conscious 

connections to self, an author, 

and others. (Literature circles, 

project-based learning based in 

connections to the theme, 

student-generated graphic 

organizers.) 

4. Distinguish between major and 

minor details. (Classroom 

discussion; whole group, small 

group, graphic organizers.) 

5. Make inferences using textual Content Statements Material Text & Technology 

Options 
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RL.6.1, RL 6.2, RL 6.3,      

RL 6.4, RL 6.5, RL 6.6,      

RL 6.7, RL 6.9 

 

SL 6.1, SL 6.2, Sl 6.3, Sl 6.4, 

SL 6.5, SL 6.6 

 

L 6.4, L 6.5, L 6.6 

RI 6.1, RI 6.2, RI 6.3, RI 6.4, 

RI 6.5, RI 6.6, RI 6.7, RI 6.8, 

RI 6.9 

 

W 6.4, W6.2, W 6.9 
 

1. Elements of  Literature 

Textbook (“Just Once”, p.18; 

“All Summer in a Day”, p. 41; 

“Blanca Flor”, p.166; “All 

American Slurp”, p. 226; “The 

Bracelet”, p._____; “The 

Emperor’s New Clothes”, 

p.____) 

 

2. What Will Our Towns Look 

Like? (Magazine Article/ “All 

Summer...”) 

3. Solar System Bodies: Venus 

(Web Page/ “All Summer…”) 

4. Solar System Exploration by 

NASA (Web Page/ “All 

Summer…”) 

5. Wartime Mistakes, Peacetime 

Apologies (Magazine Article/ 

“The Bracelet”) 

6. Celebrating the Quinceanera 

(Article/ “ Blanca Flor”) 

7. One Child’s Labor of Love 

(Interview/ “Just Once”) 

8. Everybody is Different, but the 

Same Too (Interview/ “The All 

American…”) 

9. Uniform Style (Article/ “The 

Emperor’s New Clothes”) 

10. Emperor’s New Clothes CD 

(Audio/ “The Emperor’s 

New...”) 

11. War, Interment and  Atonement 

(Audio-Visual/ “The Bracelet”) 

12. America’s All (Audio-Visual/ 

“The Bracelet”) 

13. Plot diagram  

14. Graphic organizers (Venn 

diagram, T-Chart, OEQ chart,) 

15. Response and Analysis at end 

of each story.  

16. Comprehension questions  

17. Study guides 

18. Vocabulary development 

worksheets 

19. Technology varies by teacher  

20. Graphic organizers- Venn 

diagram, character analysis 

chart. 

21.  Transition words for 

compare/contrast 

22.  Language Handbook 

23.  Literature textbook p. 404-409 

information and provide 

supporting evidence. (What 

does an author mean? What 

words support that meaning? 

What meaning is not explicitly 

stated? 

 

 

 

6. How does this passage relate to 

something you know about or 

have heard? How does that 

knowledge lead you to infer 

from the author’s writing?) 

7. Recognize sensory details, 

figurative language, and other 

literary devices in text. (Explicit 

instruction about figurative 

language, selection of teacher 

read alouds that are authentic 

examples of author’s uses of 

figurative language.) 

8. Use a text index and glossary 

independently and 

appropriately.  

9. Use context clues or knowledge 

of phonics syllabication, 

prefixes, and suffixes to decode 

new words.  

10. Read aloud in ways that reflect 

understanding of proper 

phrasing and intonation. Read 

silently for the purpose of 

increasing speed, accuracy, and 

reading fluency.  

11. Activate prior knowledge and 

anticipate what will be read or 

heard. 

12. Compare and contrast movies to 

stories. 

13. Compare and contrast themes, 

characters, settings, and ideas 

across texts or works and 

produce evidence of 

understanding. 

  

Desired Results (CPI) 

CPI: RL 6.10 

ASSESS through oral and written critique, class discussion, tests, 

quizzes, comprehension questions and class work.  

Examples: Students rewrite the end of a story, connecting it to their 
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backgrounds and personal experiences. Wartime Mistakes, 

Peacetime Apologies note cards and outline.  
 

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative 

writing tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing 

tasks, and final reading tests 

 
 

 

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools and 

resources.  
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Unit:  Drop Everything and Read Program (D.E.A.R) 

Objective:  Students will be able to read for pleasure increasing their fluency, and reading 

experience to become lifelong readers. 

Pacing Guide:  1 day every month during a practical arts rotation class 

Lesson 1 

D.E.A.R. MP 1 

3 days 

Lesson 2 

D.E.A.R. MP2 

3 days 

Lesson 3 

D.E.A.R. MP3 

3 days 

Lesson 4 

D.E.A.R. MP4 

3 days 

 

Essential Questions Enduring Understanding Areas of Focus 

• How do readers 

construct meaning from 

text? 

• How does fluency 

affect comprehension? 

• Good readers compare, infer, 

synthesize, and make connections 

(text to text, text to world, text to 

self) to make text personally 

relevant and useful. 

• Fluent readers group words 

quickly to help them gain 

meaning from what they read. 

1. Respond critically to 

an author’s purpose, 

ideas, views, and 

beliefs. 

2. Identify genre by 

their distinctive 

elements. 

3. Use cause and effect 

and sequence of 

events to gain 

meaning. 

4. Construct meaning 

from text by making 

conscious 

connections to self, 

an author, and others. 

5. Recognize 

characterization, 

setting, plot, theme, 

and point of view in 

fiction. 

6. Read silently for the 

purpose of increasing 

speed, accuracy and 

fluency.  

7. Compare and contrast 

themes, characters, 

settings, and ideas 

across texts or works 

and produce evidence 

of understanding. 

  
  

Content Statements Material Text & Technology 

Options 

RL 6.1, RL 6.2, RL 6.3, RL 6.7, 

RL 6.9 

 

L 6.1, L 6.2, L 6.3, L 6.4,L6.5 

 

SL 6.1, 

RI 6.9,  

 

W 6.4, W 6.9, W 6.2 

1. DEAR books on a variety of 

topics 

2. DEAR projects- varies by teacher  

3. Graphic organizers- Venn 

diagram, character analysis chart. 

4.  Transition words for 

compare/contrast 

5.  Language Handbook 

6.  Literature textbook p. 404-409 

Desired Results (CPI) 

CPI: RL 6.10  

ASSESS using various DEAR projects. 

 

Examples: Mystery books multiple ending projects. 

 

 

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative writing tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing tasks, 

and final reading tests 
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Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, 

past and present, to violations of fundamental rights (e.g., fairness, 

civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to 

evaluate individuals’ decisions, including ones made in their 

communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and 

persevere in solving them.  

CRP11 Use technology to enhance productivity. 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using 

multiple digital tools and resources.  
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Unit:  Author Study – Maya Angelou (Optional) 

Objective:  Students will be able to identify the elements of a story using the summer reading 

novel. 

Teaching Time:  2 weeks (including interdisciplinary unit) 

Lesson 1 

Introduction to Author 

 

2 days 

Lesson 2 

Poetry and Prose of Author 

 

4 days 

Lesson 3 

Historical and Social Context 

 

3 days 

Lesson 4 

Final Assessment 

 

1 day 
 

Essential Questions Enduring Understanding Areas of Focus 

• How do readers 

construct meaning from 

text? 

• How does 

understanding a text’s 

structure help me better 

understand its meaning? 

• How does fluency 

affect comprehension? 

 

• Good readers compare, infer, 

synthesize, and make connections 

(text to text, text to world, text to 

self) to make text personally 

relevant and useful. 

• Understanding a text’s features, 

structures, and characteristics 

facilitate the reader’s ability to 

make meaning of a text. 

• Fluent readers group words 

quickly to help them gain 

meaning from what they read. 

1. Respond critically to 

an author’s purpose, 

ideas, views, and 

beliefs. (Teacher read 

alouds with attention 

to author’s intent, 

views and beliefs, 

guided reading to 

improve 

comprehension at 

student’s 

instructional level, 

independent reading 

by students and 

subsequent 

demonstration of 

each student’s 

understanding of 

author’s point of 

view, writing 

assignments that 

allow students to 

share their points of 

view.) 

2. Construct meaning 

from a text by 

making conscious 

connections to self, 

an author, and others. 

(Literature circles, 

project-based 

learning based in 

connections to the 

theme, student-

generated graphic 

organizers.) 

 

Content Statements Material Text & Technology 

Options 

RL 6.1, RL 6.2, RL 6.3, RL 6.4, 

RL 6.5, RL 6.5,RL 6.6, RL 6.7, 

RL 6.9 

 

L 6.1, L 6.2, L 6.3, L 6.4, L6.5 

 

SL 6.1, SL 6.2,SL 6.3,SL 6.3, 

SL 6.5 

 

RI 6.1, RI 6.2, RI 6.3, RI 6.4, RI 

6.5, RI 6.6 

 

W 6.2,W 6.4,W 6.5, W 6.6,     

W 6.9 

1. “Brother” from I Know Why the 

Caged Bird Sings- 

Autobiography 

2. “Brother I Never Had” (essay)  

3. “Life Doesn’t Frighten Me” 

(poem) 

4. “ On The Pulse of Morning” 

(Inaugural poem for President 

Clinton) 

5. Textbook supplied 

comprehension questions and 

tests (Literature textbook p. 404-

409) 

6. “6th Grade Doesn’t Frighten Me” 

format and rubric (presentation 

and showcase publishing 

requirements)   

7. Graphic organizers- Venn 

Diagram, character analysis chart 

8. Transition words for 

compare/contrast 

9. Language Handbook 
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3. Recognize and 

understand historical 

and cultural biases 

and different points 

of view. (Teacher 

read alouds with 

attention to author’s 

intent, views, culture 

and beliefs, guided 

reading, independent 

reading by students 

and subsequent 

demonstration of 

each student 

understands of 

author’s point of 

view, historical 

references and 

cultural biases.) 

4. Identify and analyze 

features of themes 

conveyed through 

character, actions, 

and images. 

(Classroom 

instruction around 

central theme that 

crosses content 

areas.)  

5. Compare themes, 

characters, settings 

and ideas across texts 

or works and produce 

evidence of 

understanding.  

6. Compare and contrast 

themes, characters, 

settings, and ideas 

across texts or works 

and produce evidence 

of understanding. 

  

Desired Results (CPI) 

CPI: RL 6.10, RI 6.10 

ASSESS through writing assignments , responding to and creating poetry 

 

Examples: Students will create a “6th Grade Doesn’t Frighten Me” poem in 

the style of Maya Angelou  

 

 

 

 

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative writing tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing tasks, 

and final reading tests 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 



 

 17 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools and 

resources.  
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Unit:  Cross Curricular Unit  

Objective:  Students will be able to connect to main ideas across different genres, informational 

texts, and artwork and audio-visual materials. (Slavery) 

Pacing*:  2 weeks  

For students in the Learning and/or Language Disabilities or Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

Lesson 1 

Introduction to Nonfiction Writing 

 

2 days 

Lesson 2 

Guided Reading of Nonfiction 

 

3 days 

Lesson 3 

Analysis of Historical References as Presented in  a 

Text 

 

2 days 

Lesson 4 

Analysis of Topics as Presented in Other Media 

 

3 days 
 

Essential Questions Enduring Understanding Areas of Focus 

• How do readers 

construct meaning from 

text by making 

conscious connections 

to self, an author and 

others?  

• How do readers 

construct meaning from 

a text and why is it 

important to understand 

historical and cultural 

biases and different 

points of view? 

• How do I figure out 

words I do not know? 

• How does fluency 

affect comprehension? 

• What do readers do 

when they do not 

understand everything 

in a text? 

• Good readers compare, infer, 

synthesize, and make 

connections (text to text, text to 

world, text to self) to make text 

personally relevant and useful. 

• Readers use language structure 

and context clues to identify 

the intended meaning of words 

and phrase as they are used in a 

text. 

• Fluent readers groups words 

quickly to help them gain 

meaning from what they read. 

• Good readers employ strategies 

to help them understand text. 

Strategic readers can develop, 

select, and apply strategies to 

enhance their comprehension. 

 

1. Survey and explain text 

features that contribute 

to comprehension (e.g., 

headings, introductory, 

concluding paragraphs). 

2. Recognize and use 

common print formats 

to obtain information 

(e.g., newspaper, 

magazines, and 

electronic sources). 

3. Activate prior 

knowledge and 

anticipate what will be 

read or heard.  

4. Vary reading strategies 

according to their 

purpose for reading and 

the nature of the text. 

5. Reread to make sense 

of difficult paragraphs 

or sections of text. 

6. Make various revisions 

to text predictions 

during and after   

reading. 

7. Use reference aids for 

word meanings when 

reading.  

8. Apply graphic 

organizers to illustrate 

key concepts and 

Content Statements Material Text & Technology Options 

RL 6.1, RL 6.2, RL 6.3, RL 6.4, 

RL 6.5, RL 6.6, RL 6.7, RL 6.9, 

 

SL 6.1, SL 6.2, SL 6.3, 

 

RI 6.1, RI 6.2, RI 6.3, RI 6.4,  

RI 6.5, RI 6.6, RI 6.7,RI 6.8,   

RI 6.9 

 

1. “Glory Over Everything” from 

Harriet Tubman (biography) 

2. “All Aboard With Thomas 

Garrett” (magazine article) 

3. “The Harriet Tubman Series” 

(Fine art with captions) 

4. “John Brown: One Man 

Against Slavery” (biography) 

5. “Harriet Tubman: Conductor 
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W6.2, W 6.4, W 6.9 on the Underground Railroad” 

(biography) 

6. “Canada Bound” (Fine art 

transparency) 

7. “The Mysterious Mr. Lincoln” 

(biography) 

 

8. “Lincoln’s Humor” (essay – 

informational text) 

9. “Freedom’s Conductor: Harriet 

Tubman” (audio/visual 

connections) 

10. “Russell Freedman: 

Unforgettable Personalities” 

(Author of “The Mysterious 

Mr. Lincoln” biography) 

11. Comprehension questions  

12. Tests 

13. Story Map  

14. Graphic organizers- Venn 

Diagram, character analysis 

chart 

15. Transition words for 

compare/contrast 

16. Language Handbook 

relationships in a text. 

9. Respond critically to an 

author’s purpose, ideas, 

views, and beliefs. 

 

 

 

10. Identify genre by their 

distinctive elements 

(e.g. tall tale-

exaggeration). 

11. Use cause and effect 

and sequence of events 

to gain meaning.  

12. Construct meaning 

from text by making 

conscious connections 

to self, an author, and 

others. 

13. Recognize and 

understand historical 

and cultural biases and 

different points of view.  

14. Identify and analyze 

features of themes 

conveyed through 

characters, actions and 

images. 

15. Distinguish between 

major and minor 

details.  

16. Recognize common 

organizational patterns 

in text that support 

comprehension (e.g., 

headings, captions). 

17. Identify and analyze 

text types, formats, and 

elements in nonfiction 

18. Recognize 

characterization, 

setting, plot, theme, and 

point of view in fiction. 

19. Recognize sensory 

details, figurative 

language, and other 

literary devices in text.  

20. Compare and contrast 

themes, characters, 

settings, and ideas 

across texts or works 

and produce evidence 

of understanding.  

 

Desired Results (CPI) 
CPI: RL. 6.10 

ASSESS through written and oral responses. 

 

Examples: Compare/Contrast essay; open-ended question responses, etc. 

 

 

 

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative writing 

tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing tasks, 

and final reading tests 
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Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools and 

resources.  
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Unit:  Dailies  

Objective:  Students will be able to interpret meaning of words and phrases using a variety of 

techniques and edit for conventions and common grammar errors.  

Teaching Time:  Daily (10 minute warm-ups during LAL block) 

Lesson 1 

Daily Oral Grammar 

 

Ongoing 

Lesson 2 

Daily Written Grammar 

 

Ongoing 
 

Essential Questions Enduring Understanding Areas of Focus 

• How do I figure out a 

word I do not know?  

• How does fluency 

affect comprehension? 

• Why do reader’s need 

to pay attention to a 

writer’s choice of 

words? 

• How do rules of 

language affect 

communication? 

• Readers use language structure 

and context clues to identify the 

intended meaning of words and 

phrases as that are used in a text. 

• Fluent readers groups words 

quickly to help them gain 

meaning from what they read. 

• Words powerfully affect 

meaning.  

• Rules, conventions of language 

help readers understand what is 

being communicated.  

1. Use context clues or 

knowledge of 

phonics, 

syllabication, prefixes 

and suffixes to 

decode new words. 

2. Infer word meanings 

from learned roots, 

prefixes and suffixes. 

3. Develop an 

understanding and 

appreciation of the 

forms and meanings 

of poetry. 

4. Identify figurative 

language, word 

relationships and 

nuances in poetry and 

apply this process 

and knowledge to all 

reading assignments.  

5. Determine or clarify 

the meaning of 

unknown and 

multiple meaning 

words.  

6. Add voice to student 

writing. 

7. Engage effectively in 

a range of 

collaborative 

discussions with 

diverse partners on 

grade 6 topics and 

texts. 

8. Analyze Word of the 

Day vocabulary 

through use in 

writing  

 

 

 

 

Content Statements Material Text & Technology 

Options 

RL 6.1, RL 6.4, RL 6.5, RL 6.6, 

RL 6.7, RL 6.9,  

 

SL 6.1, SL 6.2, SL 6.4, SL 6.5 

 

L 6.1, L 6.2, L 6.3, L 6.4, L 6.5, 

L 6.6 

 

W 6.3, W 6.4, W 6.5, W 6.6,   

W 6.9 

1. A Poem a Day 

2. Word of the Day 

3. Daily Oral Language  

Desired Results (CPI) 

CPI: RL 6.10  

ASSESS through teacher evaluation of project and presentation. 

 

Examples: CD project, Advertising Poster, Book Jacket, Prezi 

Presentation, Google Docs Website creation.  
 

 

 

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative writing tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing tasks, 

and final reading tests 
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9. Use Standard English 

conventions in all 

writing, such as 

sentences structure, 

grammar and usage, 

punctuation, 

capitalization, 

spelling, handwriting.  

10. Use a variety of 

sentence types and 

syntax, including 

independent and 

dependent clauses 

and prepositional and 

adverbial phrases, to 

connect ideas and 

craft writing in an 

interesting 

grammatically correct 

way. 

11. Use knowledge of 

English grammar and 

usage to express 

ideas effectively.  

12. Use correct 

capitalization and 

punctuation, 

including commas 

and colons, 

throughout writing. 

13. Use quotation marks 

and related 

punctuation correctly 

in passages of 

dialogue.  

14. Use knowledge of 

roots, prefixes, 

suffixes, and English 

spelling patterns to 

spell words correctly 

in writing. 
  

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 

 

Technology Standards: 
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8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools and 

resources.  
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Unit:  NJSLA Narrative Writing Task-Rewriting a Story from a New Point of 

View/Continuing the Narrative 

Pacing Guide*:  5 weeks 

*For students in the Learning and/or Language Disabilities or  Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

Objectives:  Students will be able to demonstrate their ability to speculate a story based on a 

given NJSLA starter prompt.  Students will be able to write a well-developed and creative 

narrative that meets NJSLA requirements. 

Lesson 1 

Brainstorming and Mini Lesson on Changing Point 

of View/Continuing Narrative 

 

5 days 

Lesson 2 

Organizing and Outlining the Essay 

 

5 days 

Lesson 3 

Adopting a Character’s Voice or Point of View 

 

5 days 

Lesson 4 

Writing the Essay 

 

5 days 

Lesson 5 

Proofreading and Peer Editing 

 

5 day 
 

Essential Questions Enduring Understandings  Areas of Focus  

• How do writers 

develop a well-written 

product? 

• Why does a writer 

choose a particular 

form of writing? 

• How do rules of 

language affect 

communication? 

• How does an 

understanding of 

figurative language, 

word nuances and 

relationships, 

dialogue, etc. make 

writing more 

successful? 

• Good writers develop and 

refine their ideas for 

thinking, learning, 

communicating, and 

aesthetic expression. 

• A writer selects a form 

based on audience and 

purpose.  

• Rules, conventions of 

language, help readers 

understand what is being 

communicated. 

• Good writers take 

compositional risks and 

use literary devices to 

improve their writing. 

1. Examine great 

beginnings, structure 

options, compositional 

risks, vivid verbs, 

figurative language, etc. 

2. Improving and varying 

sentence structure 

3. Use transition words to 

reinforce a logical 

progression of ideas 

4. Use Standard English 

conventions 

5. Brainstorming 

6. Self and Peer editing 

/sharing 

7. Model review; use of 

MOBI 

8. Teacher-directed lessons 

9. Timed simulations using 

PARCC prompts 
 

 

 

 

 

Content Statements 
Materials, Text & 

Technology Options 
W.6.3; W6.4; W.6.5; L.6.1;  

 

L.6.2; L-3;  L6.5 

1. Sample speculative 

prompts 

2. Scored sample responses 

3. Various graphic 

organizers (e.g. 

“Somebody-Wanted-But-

So”) 

4. MOBI  

Desired Results (CPI) 
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CPI: W.6.10 

ASSESS final narrative using NJSLA narrative rubric;  teacher 

conferencing 

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative writing 

tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing 

tasks, and final reading tests 
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Unit:  Literary Analysis Task-Poetry Comparison  

Pacing Guide*:  6 weeks 

*For students in the Learning and/or Language Disabilities or  Resource level* courses, pacing of 

instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and dependent on 

individual student progress.   
 

Objective:  Students will be able to successfully compose a well-developed and organized response to a 

NJSLA writing task. 
Lesson 1 

Brainstorming and Construction of Thesis Statement 

 

3 days 

Lesson 2 

Mini Lesson on Comparing and Contrasting Poetry and 

Prose 

 

2 day 

Lesson 3 

Mini Lesson on Analyzing Differences Between 

Diction, Detail and Point of View 

 

5 days 

Lesson 4 

Organizing and Outlining the Essay 

 

5 days 

Lesson 5 

Finding Relevant Quotes and Evidence 

 

5 days 

Lesson 6 

Writing the Essay 

 

5 days 

Lesson 7 

Proofreading and Peer Editing 

 

5 day 
 

Essential Questions Enduring Understanding  Areas of Focus  

• How do good writers 

express themselves? 

• How do writers develop a 

well-written product? 

• How do rules of language 

affect communication? 

• Why does a writer choose 

a particular form of 

writing? 

• Good writers develop and 

refine their ideas for 

thinking, learning, 

communicating, and 

aesthetic expression. 

• Good writers use a 

repertoire of strategies that 

enables them to vary form 

and style, in order to write 

for different purposes, 

audiences, and contexts. 

• Rules and conventions of 

language help readers 

understand what is being 

communicated. 

• A writer selects a form 

based on audience and 

purpose. 

1. Review the multiple artistic, 

functional and structural pieces 

that make up a poem. 

2. Provide a clear thesis statement. 

3. Explore the meaning and 

message of the poem by looking 

at the following components of a 

poem: tone, speaker and 

recipient, language and 

symbolism, poetic devices 

and/or rhythm and sound. 

4. Use Standard English 

conventions in all writing, such 

as sentence structure, grammar 

and usage, punctuation, 

capitalization, and spelling. 

5. Generate and narrow topics by 

considering purpose, audience, 

and form with a variety of 

strategies (e.g. graphic 

organizers, brain-storming, etc.) 

6. Reflect on own writing, noting 

strengths and weaknesses and 

setting goals for improvement. 

7. Use transition words to reinforce 

a logical progression of ideas. 

Content Statements 
Materials, Text & Technology 

Options 
W 6.1, 6.4, 6.5, 6.9 

 

L 6.1, 6.2, 6.3, 6.4, 6.6 

1. Sample NJSLA LAT’s 

2. Sample scored NJSLA 

responses 

3. Graphic organizers 

4. Writers checklists 
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5. NJSLA Prep. Materials 

6. See  

 

Teacher Notes: 

Include: 

1. Teacher modeling 

2. Teacher-directed instruction 

3. Timed and un-timed simulations 

4. Peer-editing 
 

 

 

 

 

 

 

Desired Results (CPI) 

CPI: W.6.10 

ASSESS by having students respond to a NJSLA LAT (both timed and 

un-timed) 

 

ASSESS using NJSLA Rubric; also through teacher-student 

conferencing 

 

 

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative writing 

tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing tasks, 

and final reading tests 

 

 

 

 

 

 

 

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to violations of 

fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, including 

ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools and resources.  

 

Online resource:  

https://www.bucks.edu/media/bcccmedialibrary/pdf/HOWTOWRITEALITERARYANALYSISESSAY_1

0.15.07_001.pdf 
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Unit:  Poetry  

Objective:  Students will be able to understand sounds and forms of poetry, traditional and 

contemporary formats, and poetic devices.  

Pacing Guide*:  3 weeks 

*For students in the Learning and/or Language Disabilities or  Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

Lesson 1 

Introduction to Poetry 

 

1 days 

Lesson 2 

Poetic Devices 

 

2 days 

Lesson 3 

How to Analyze a Poem 

 

2 days 

Lesson 4 

Analysis of Select Poems 

 

5 days 

Lesson 5 

Compare and Contrast to Excerpt from Novels 

 

5 days 
 

Essential Questions Enduring Understanding Areas of Focus 

• Why does a writer 

choose a particular 

form of writing? 

• How do writers develop 

a well written product? 

Good writers use a repertoire of 

strategies that enables them to 

vary form and style, in order to 

write for different purposes, 

audiences and contexts. 

1. Write poetry that engages the 

interest of the reader.  

2. Generate ideas for writing. 

3. Generate ideas for writing 

through reading and making 

connections across the 

curriculum and with current 

events. 

4. Expand knowledge about 

form, structure, and voice in 

a variety of genres. 

5. Use strategies such as 

graphic organizers and 

outlines to elaborate and 

organize ideas for writing.  

6. Draft writing in a selected 

genre with supporting 

structure and appropriate 

voice according to the 

intended message, audience, 

and purpose of writing.  

7. Make decisions about the use 

of precise language, 

including adjectives, 

adverbs, verbs, and specific 

details, and justify the 

choices made.  

8. Revise drafts by rereading 

for meaning, narrowing 

focus, elaborating and 

deleting, as well as 

reworking organizations, 

openings, closings, word 

Content Statements Material Text & 

Technology Options 

W 6.4, W 6.5, W 6.6, W 6.9 

 

RL 6.4, RL 6.5, RL 6.6, RL 6.7 

 

L 705 

 

SL 6.1, SL 6.4, SL 6.5 

1. Elements of Literature  

2. Google Docs 

3. Poetry Packet  

Desired Results (CPI) 

CPI: RL 6.10, W. 6.10 

ASSESS by formative and summative assessments. 

 

Examples: Poetry projects  

 

 

 

 

 

Formative Assessment:  discussion, exit tickets, and short 

answer response, close-readings 

 

Alternative Assessment:  collaborative projects and creative 

writing tasks 

 

Summative Assessment:  literary analysis tasks, narrative 
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writing tasks, and final reading tests 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

choice, and consistency of 

voice.  

 

 

9. Review own writing with 

others to understand the 

reader’s perspective and to 

consider and incorporate 

ideas for revision.  

10. Review and edit work for 

spelling, usage, clarity, 

organization and fluency. 

11. Use computer writing 

applications during the 

writing process. 

12. Understand the elements of a 

scoring rubric to improve 

and evaluate writing.  

13. Reflect on own writing, 

noting strengths and setting 

goals for improvements.  

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools and 

resources.  
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Unit:  Close Reading Strategies-Fiction and Literature 

Pacing Guide*:  Embedded within novel units 

*For students in the Learning and/or Language Disabilities or  Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   
 

Objectives:  Students will be able to demonstrate their ability to write an explanatory essay 

based on a given NJSLA-type prompt of a relatable situation or an interpretation of a famous 

quote. Students will be able to write a well-developed and informative piece in a timed setting 

that meets the NJSLA requirements on the state holistic rubric.  
Lesson 1 

Sample Close-Reading Prompts 

2 days 

Lesson 2 

Close Reading Strategies 

2 days 

Lesson 3 

Reading Fiction 

2 days 

Lesson 4 

Guided Reading and Analysis 

2 day 

Lesson 5 

Close Reading Assessment 

2 day 

 

Essential Questions Enduring Understandings  Areas of Focus  

• How do writers 

develop a well-

written product? 

• Why does a writer 

choose a particular 

form of writing? 

• How do rules of 

language affect 

communication? 

• How does an 

understanding of 

figurative language, 

word nuances and 

relationships, 

dialogue, etc. make 

writing more 

successful? 

• Good writers develop 

and refine their ideas 

for thinking, learning, 

communicating, and 

aesthetic expression. 

• A writer selects a form 

based on audience and 

purpose.  

• Rules, conventions of 

language, help readers 

understand what is 

being communicated. 

• Good writers take 

compositional risks and 

use literary devices to 

improve their writing. 

1. Write multi-paragraph 

composition with a clear topic 

development, logical 

organization, effective use of 

detail, and variety in sentence 

structure. 

2. Examine great beginnings, 

structure options, 

compositional risks, vivid 

verbs, figurative language, 

etc. 

3. Improving and varying 

sentence structure 

4. Use transition words to 

reinforce a logical progression 

of ideas 

5. Use Standard English 

conventions 

6. Brainstorming 

7. Self and Peer editing /sharing 

8. Teacher-directed lessons 

9. Timed simulations using 

NJSLA-type  prompts 
 

 

 

 

 

 

Content Statements 
Materials, Text & 

Technology Options 

W.6.1; W.6.2; W6.4; W.6.5; 

 

L.6.1; L.6.2; 6-3;  L6.5 

1. Sample Explanatory 

prompts 

2. Sample quotes  

3. Scored sample 

responses 

4. Various graphic 

organizers  

 

Desired Results (CPI) 
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CPI: W.6.10 

ASSESS final explanatory piece of writing using NJSLA 

Holistic 6 point rubric;  teacher conferencing 
 

Formative Assessment:  discussion, exit tickets, and short 

answer response, close-readings 

 

Alternative Assessment:  collaborative projects and creative 

writing tasks 

 

Summative Assessment:  literary analysis tasks, narrative 

writing tasks, and final reading tests 
 

 

 

Interdisciplinary Connections: 

Social Studies: 

6.1.4.A.9 Compare and contrast responses of individuals and groups, past and present, to 

violations of fundamental rights (e.g., fairness, civil rights, human rights). 

6.1.4.C.1 Apply opportunity cost (i.e., choices and tradeoffs) to evaluate individuals’ decisions, 

including ones made in their communities. 

21st Century Life and Career Standards: 

CRP8 Utilize critical thinking to make sense of problems and persevere in solving them.  

CRP11 Use technology to enhance productivity. 

 

Technology Standards: 

8.1.2.B.1 Illustrate and communicate original ideas and stories using multiple digital tools and 

resources.  
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Unit:  Close Reading Strategies-Nonfiction and Informational Text 

Pacing Guide*:  Embedded within Novel units 

*For students in the Learning and/or Language Disabilities or  Resource level* courses, 

pacing of instruction will be exercised in accordance with students’ Individual Education Plans 

(IEPs) and dependent on individual student progress.   

 

Objectives:  Student will be able to analyze informative and argumentative documents  

Lesson 1 

Sample Close-Reading Prompts 

 

2 days 

Lesson 2 

Close Reading Strategies 

 

2 days 

Lesson 3 

Reading Nonfiction and Informational Texts 

 

2 days 

Lesson 4 

Guided Reading and Analysis 

 

2 day 

Lesson 5 

Close Reading Assessment 

 

2 day 
 

Essential Questions Enduring Understandings  Areas of Focus  

• How do readers construct 

meaning from text? 

• How does understanding a 

text’s structure help me 

better understand its 

meaning? 

• What do readers do when 

they do not understand 

everything in a text? 

• How do good writers 

express themselves through 

well supported persuasive 

writing? 

• How do good writers cite 

sources without 

plagiarizing?  

• How do students 

effectively prepare and 

engage in collaborative 

discussions on a topic with 

multiple perspectives? 

• Good readers compare, 

infer, synthesize and make 

various connections to make 

text personally relevant and 

useful. 

• Understanding of a text’s 

features, structures, and 

characteristics facilitate the 

reader’s ability to make 

meaning of the text.   

• Good readers can develop, 

select, and apply  strategies 

to enhance their 

comprehension 

• Good writers develop and 

refine their ideas for 

effective communication 

and expression. 

• Good writers are mindful of 

giving original authors legal 

and proper in-text credit for 

their work, as well as citing 

sources as needed.  

1. Read critically by 

identifying, analyzing, 

and applying 

knowledge of the 

purpose, structure, and 

elements of non-fiction 

and persuasive text and 

provide support from 

the text as evidence of 

understanding. 

2. Choose facts, concrete 

details, and other 

relevant examples to 

support a position on a 

controversial issue. 

3. Determine an author’s 

point of view or 

purpose in several 

documents on the same 

topic. 

4. Compare and analyze 

several authors’ 

perspectives of a topic 

5. Prepare and discuss 

possible solutions to the 

problem presented 

based on documents 

examined. 
 

 

 

Content Statements 
Materials, Text & 

Technology Options 
RI...6.1; 6.2; 6.3; 6.5; 6.6; 6.7; 

6.8; 6.9;  

 

SL 6.1; 6.4; 6.6; RL.6.5 

1. Elements of Literature 

text p.809-817 

2. Supplemental materials 

3. Instructional packets on 

the research process and 

MLA format 

Desired Results (CPI) 
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CPI: RI.6.10  

ASSESS by having students complete activities, quizzes in text 

book 

ASSESS by having student verbally debate their position with a 

student opponent.  

Formative Assessment:  discussion, exit tickets, and short answer 

response, close-readings 

 

Alternative Assessment:  collaborative projects and creative writing 

tasks 

 

Summative Assessment:  literary analysis tasks, narrative writing 

tasks, and final reading tests 

 

 
 

 

 

 

 

 

Considerations for classified students and students with a 504 plan: 

 

Classroom Instruction: 

• All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

• Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

• In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

• Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

• Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

• All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

• Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

• Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 
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• General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

• Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

• In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

• Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

• Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

• Draw pictures instead of writing/speaking.  

• Match drawings with new vocabulary that might correspond. 

• Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

• Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

• Match simple sentences with new vocabulary that might apply to edit sentences. 

• Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

• Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

• Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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• Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

• Study Guides 

 

In Class Assessments: 

• All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

Considerations for At Risk Students: 

 

• At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 

 

• Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

• Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

• Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

• Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

• Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

• Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

• Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

• Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

• At Risk students should receive any modifications listed in their I&RS plan.  

• If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

• Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 
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• Assignments and assessments can be planned and implemented with input from the 

student. 

• Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

• Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  

 

 


